
Henry County Schools 
Continuous Improvement Planning Process 

2018-19  
GUIDANCE: 
This plan will guide your Continuous School Improvement work for the next year or more. The purpose of this document is to develop strategic 
goals & actions for school improvement based on targeted areas identified by longitudinal data analysis of four key data buckets: Perceptions, 
Student Learning, School Processes, and Demographics.  
 
The school leadership team, led by the principal, should complete this document.  While Assistant Superintendents are working in conjunction 
with the Learning and Performance Services and Leadership Departments, your Assistant Superintendent is the best resource to help you 
complete this form.  
 
It is essential that your work include an alignment of the District Strategic Priorities to the fundamental work that will be accomplished at your 
school: 

● Unify Henry County around excellence in public education  
● Strengthen our core business of student learning 
● Ensure a high performing environment for all students 

 
GOALS and STRATEGIES: 
Start with the end in mind.  

● What needs are identified by your data (current and historical)?  
● What do you need to accomplish the learning outcomes you have identified?  
● Have you identified the root cause? 

 
Goals should be achievement goals to increase student learning.  

● For example, a measurable achievement goal is there will be a 3% increase (based on your school’s specific data) in developing 
or proficient for all students in mathematics during the 2018 -19 school year.  

All goals should be S.M.A.R.T. (Specific, Measurable, Achievable, Relevant, time-bound). 
Each goal should have metrics associated with it. 
 
Each achievement goal requires strategic actions to accomplish the goal.  Focus these strategic actions around the professional development 

activities needed to support full implementation of the goal.  Remember effective professional development includes four components: constructing 
knowledge, transferring knowledge into practice, to practice teaching, and to promote reflection.  
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ALIGNMENT:  
Cohort 15, 16, 17 and 18 personalized learning schools’ CIP goals and strategies must align with those outlined through the school redesign 

process and articulated in the School Readiness Criteria (SRC) document.  
 
Title schools’ plans must align with Title goals and strategies outlined in the Title documents.  
 
All schools must align with the Henry County strategic priorities of Unify, Strengthen, and Ensure outlined above.  
Monitoring Plan: 
CSIP achievement goals are intended to improve student-learning outcomes.  As such, student learning are data points to be monitored as part 

of the Plan, Do, Study, Act process. 
Monitoring of Achievement practices should focus on monitoring implementation in the classroom (e.g., walk-throughs, examining student work 

protocols), not just artifacts that suggest implementation might be occurring (e.g., lesson plans). 
A process for the monitoring of achievement practices should be developed/articulated (e.g., Focus walk-throughs conducted by Administrators, 

Leadership team, Department Chairs, Grade Level Chairs, and District Leadership Team members quarterly). 
 
Feedback & Monitoring Loops: 

✓ To facilitate schools receiving feedback on their plans, we have developed the following timelines. 
✓ Draft #1- Due July 5th, 2018 – Assistant Superintendent will provide feedback not later than July 16th, 2018. 
✓ Final Draft of CSIP- Due July 27th- completed Final Draft is due to Assistant Superintendent, which should incorporate/address any 

concerns/feedback provided on Draft #1.  
✓ CSIP Share- Due Preplanning Week- schools are expected to have CSIPs finalized and shared with school staff during preplanning to 

contextualize the focus of your school’s work for the upcoming year. 
✓ Assistant Superintendents of Leadership Services are expected to schedule quarterly visits with schools to participate in the process 

schools are using to support and monitor implementation of the school’s goals (e.g., conducting walk-throughs, participating in data 
examination/analysis and needs analysis of next steps, participating in components of PD). 

 
✓ Monthly Performance Review (MPR)-This will occur monthly where each building leader will meet with the Assistant 

Superintendents to report status of CSIP actions and 5 x 5 walk-thru results.  
 
✓ All schools with be required to conduct a MPR.  The specific schedule for your school is dependent upon your CCPRI score (see your 

Assistant Superintendent for more details.) 
 
✓ NOTE: All MPR sessions will be held at your school.  District Leadership Team from various departments will attend each session.  
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Dates Level I – 100 - 80 Level II – 79 - 70 Level III – 69 -60 
Level IV – below 

60 

August 31,2018 MPR       MPR MPR MPR 
September 28,2018    MPR 

October 26,2018   MPR MPR 

November 30,2018  MPR  MPR 

December 13,2018 MPR    

January 25,2019   MPR MPR 

February 22,2019       MPR  MPR 

March 29,2019           MPR MPR 

April 26,2019    MPR 

May 31,2019 MPR     MPR      MPR MPR 

 

Section A: Where are we now as a school? 
 

What Perceptions data did you use?  What did the data tell you? 
Perception data was gathered and analyzed in a variety of ways during the 2017-18 school year. 
Teachers were administered Google surveys throughout the year and provided feedback related to 
instructional practices, assessments, planning, school processes, and school culture.  Data collected from 
the teacher surveys suggested that ELA teachers desire a researched-based early literacy program 
consistent throughout the school and county.  Teachers also believe the implementation of Lucy Calkins 
is beneficial; however, emphasized the need for ongoing professional learning to ensure program 
fidelity.  Math teachers attribute high growth in math on Milestones to the Problem of the Day, and 
therefore should remain a non-negotiable within the mathematics classroom.  All teachers agree that 
MAP has ensured data driven decision making with respect to student grouping and goal setting.  
 
The Climate Star Rating data from 2017 CCRPI was also analyzed which encapsulated the Georgia Health 
Survey 2.0, Georgia Parent Survey, and HCS Personnel Survey.  TRE earned a score of 91.5, or 3 Stars, on 
the 2017 School Climate rating.  Positive ratings (ninety percent of above) were earned in the areas of 
student discipline, student and staff attendance, and safe and substance free learning.  The overall 
Student Response earning on the Georgia Student Health Survey was a 71.3 which suggests that 
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students could benefit from an advisory program to help them feel more supported and connected to 
the school.  
 
The 2017 GSAPS data articulates that the environment at TRE is welcoming, encouraging, and connects 
family members to the campus.  Parents expressed feeling welcome at the school by faculty and staff.  

 
What demographics data did you use?  What did the data tell you? 
The Titan Leadership Team desegregated demographic data by accessing reports from Infinite Campus 
(e.g. Census and Adhoc), Performance Flags on 2017 CCRPI, 2017 GSAPS, 2017 Milestones by subgroups, 
and data uploaded to the GaDOE principal portal.  Demographic data depicted that TRE is comprised of 
52% Caucasian, 34% African American, 7% Hispanic, and 7% Other.  Our school has a Free and Reduced 
Lunch percentage of 32%.  Performance Flags on 2017 CCRPI show that our SWD subgroup did not meet 
state or subgroup performance targets in the areas of ELA, math, and science.  Our ED subgroup did not 
meet state or subgroup performance targets in the areas of ELA and science.  The Hispanic subgroup did 
not meet state or subgroup performance targets in the area of ELA.  The Black subgroup population met 
subgroup performance targets, but not the state performance targets, and the white subgroup met the 
State performance targets, but not their subgroup performance targets.  Overall, the most notable area 
of concern among all subgroups was in the area of ELA.  

 
What student learning data did you use?  What did the data tell you? 
Student learning trend data was analyzed using both 2017 and 2018 Milestones Reports, 2017-18 MAP 
scores, Lexile scores, 2017 GSAPS reports, Beating the Odds data, and 2017-18 Illuminate Reports.  
 
Math:  Based on preliminary 2018 Milestones data, TRE’s highest performance was in the area of 
mathematics, as each grade level achieved 90% or higher for % developing or above.  Our greatest area 
for improvement in math is to increase the percentage of students who score at the proficient level or 
higher.  Recent Milestones scores depict that only 58% of students at TRE in grades 3-5 perform at the 
proficient level of above.  
 
ELA: Third grade ELA percentages for developing or above in 2018 increased to 81% when compared to 
64% in 2017 and 71% in 2016.  Fourth grade ELA percentages for developing or above in 2018 decreased 
to 82% when compared to 87% in 2017.  However, the 2018 ELA performance was higher than our 2016 
ELA performance which was recorded at 79% for developing or above.  Fifth grade ELA increased slightly 
in 2018, with a percentage of 86 in developing or above when compared to 82.5% in 2017.  Our greatest 
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area for improvement in ELA is to increase the percentage of students who score at the proficient level 
or higher.  Recent Milestones scores depict that only 50% of students at TRE in grades 3-5 perform at the 
proficient level of above.  
  
When looking at ELA cohort data, fourth graders increased from 64% in 2017 (as third graders) to 82% in 
2018 (as fourth graders), while fifth graders performed about the same in ELA as they did as fourth 
grade students.  
 
Science: Fifth grade science data for developing or above decreased by 6.8 points in 2018 when 
compared to 2017.  The percentage of proficient or above also decreased by 8.9 points in 2018 when 
compared to 2017 scores.  
 
SS:  Fifth grade social studies data for developing or above decreased by less than a percentage when 
compared to 2017.  The percentage of proficient or above also decreased by 2.3 points in 2018 when 
compared to 2017 scores.  
 

 
What internal processes & programs did you evaluate?  What did this evaluation tell you? 
Our MTSS program was evaluated by John O’Conner during the 2017-2018 SY with accompanying 
commendations and recommendations.  Commendations suggest that there are strong procedures 
firmly in place for both SST meetings and Tier II reviews.  Each member of the team does their share so 
that processes run smoothly.  There is an accountability system in place to ensure that interventions are 
being implemented.  Data collected is being completed with fidelity, and lastly, there is a strong 
relationship among staff (AP, SSF, SST chairs).  One recommendation that was provided stated that the 
MTSS team should develop a plan so that all SST students can be discussed during the Tier II review 
meetings.  

In terms of evaluating the safety and security of the building, administrators recently met with Leslie 
Cheatwood to evaluate the overall safety of our building and noted any internal processes that should 
be changed during shelter in place or evacuation drills.  One recommendation was to have the principal 
free of duties and responsibilities so she could greet first responders when they arrived at the school.  
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Section B: Where do we want to be? 
 

Purpose and vision statement: 
Timber Ridge fosters a collaboration of personalized learning, achievement, and success for each 
student.  Our vision is to become a model school of excellence in a safe, nurturing environment where 
stakeholders collaborate to achieve high levels of academic success, promote social-emotional 
development, and encourage lifelong learning.  

 
For Cohort 15, 16, 17 & 18 schools, what are the key personalized learning priorities outlined in your 
approved School Readiness Criteria (SRC) document for this school year? Reference the Rollout 
Sequence and Implementation Roadmap sections of your SRC.  Timber Ridge will be part of the final 
Personalized Learning Cohort for Henry County Schools, and we are very excited about the growth, 
innovation, and positive change on which we are about to embark.  
 

 
How does your vision align with the HCS Strategic Priorities?  Explain. 
The Henry County Schools Strategic Priorities encompass unifying excellence in public education, 
strengthening the core business of student learning, and ensuring a high performing environment for all 
students.  Timber Ridge Elementary’s vision closely aligns with the HCS Strategic Priorities, particularly in 
the areas of strengthening and clarifying what students learn, and how they learn, as well as ensuring a 
high performing learning environment for each student who enrolls at TRE.  We want to become the 
model school of excellence, and plan to do so by continually learning and growing from high performing 
comparable schools within the State and Nation.  More specifically, we want all of our students to read 
at or above grade level in every grade, become problem solvers and solution seekers, and thrive in a safe 
and nurturing environment.  Our teachers will pave the way as they continue to clarify how to teach, 
what and how students learn, and how to make learning personalized and meaningful.  
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Section C: FY19 Comprehensive Needs Assessment 
 
1. Planning and Preparation 
 
1.1 Identification of Team Members 
The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout the needs 
assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the needs assessment, and the 
ability to ensure stakeholder involvement. Documentation of team member involvement must be maintained.  
 

Position/Role Name 

Principal  Kristen McRae 

Assistant Principal  Susie Carmichael  

3rd Grade Teacher  Deanna McFarland  

SSF  Sasceria Weathers  

Gifted Teacher  Christine Jones 

EIP Teacher  Pam Edwards  

ESE Teacher  Missy Wantland  

i-Teach Coach  Nicole Youmans  
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1.2 Identification of Stakeholders 
Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important input, feedback, and 
guidance. Stakeholders must be engaged in the process in order to meet the requirements of participating federal programs. Documentation of 
stakeholder involvement must be maintained. 
 

Position/Role Included (Yes/No) 

Instructional coaches No (n/a) 

Counselors Yes  

Parent liaison Yes  

Health care providers Yes  

Social workers Yes  

Faith-based community leaders Yes  

School/District based Technology staff Yes  

Librarian Yes  

Parents Yes  

Students Yes  

District Staff Yes  

  

 
How did the team ensure that the selection of stakeholders were included in the CSIP? 

The Titan Leadership Team met this summer and began to create the CSIP after analyzing 4 types of 
data: Perception, School Processes, Achievement, and Discipline.  After the draft version of the CSIP was 
developed, the committee agreed that the next step would be to deprivatize the plan with teachers, 
parents, District Office personnel, and community members.  The TRE School Council will be exposed to 
the plan and afforded opportunities for feedback during the first meeting in August.  Parent and 
community stakeholders will learn more about our school data and goals during our scheduled 
Curriculum Night in August.  Input will be encouraged and valued via a Google form.  Teachers will 
provide feedback to the plan during pre-planning.  District Office personnel will provide input and 
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feedback to the plan during the summer, and MPR meetings.  Ongoing progress monitoring and 
feedback of the CSIP will be conducted monthly during Titan Leadership Team meetings.  

 
3. Needs Identification and Root Cause Analysis (All Schools must complete) 
 
3.1 Strengths and Challenges based on Trends and Patterns 

Coherent Instructional System: Summarize the coherent instructional system trends and patterns 
observed by the team while completing this section of the report. What are the important trends and 
patterns that will support the identification of student, teacher, and leader needs? What are you 
doing to address the various educational needs of your students?  

Summary of Coherent Instructional System Trends and Patterns:  Mathematics Milestones scores 
continue to increase in grades 3-5.  This is a result of protective time for all students to engage in solving 
daily word problems, namely, Problem of the Day.  Frameworks are used consistently across grade 
levels, and Standards for Mathematical Practice are observed frequently during instruction.  Dreambox, 
the online mathematics program provided by our county, is used with fidelity at TRE and offers 
personalized instruction that promotes use of strategies and decision making.  TRE prides itself on 
having a solid MTSS process whereby student needs are addressed and supported with appropriate 
researched based interventions.   
 
Important Trends and Patterns that will support the identification of student, teacher, and leader 
needs:  While our ELA Milestones scores our steadily on the rise for grades 3 and 5, we recognize that 
our school lacks consistently in the area of phonics development and early literacy.  Teachers are having 
to create and pull resources from a variety of places, rather than becoming proficient with a “one-stop 
shop,” researched based literacy program.  Some teachers are using Striving Readers, while others are 
using programs such as Reading A-Z or Cindy Cuff.  This becomes problematic when trying to plan 
professional development for teachers and engage in progress monitoring by administrators.  
 
Addressing the various educational needs of our students: TRE recognizes the need to adopt a 
consistent researched based literacy program in all grade levels.  While 17-18 Milestone data indicates 
our reading scores for grades 3 and 5 are beginning to increase, our 2017 Lexile Scores for 3rd grade 
suggests that only 46.6 % of learners are achieving a Lexile of 650 of higher.  Further, based on the new 
revisions to 2018 CCRPI, 3rd grade learners are now expected to achieve a Lexile score of 670 or higher, 
and 5th grade learners are expected to achieve a score of 920.  As a result of these changes, Lexile scores 
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in 2018 show that 59.5% of 3rd graders are reading at or above grade level, 48% of 4th graders are 
reading at or above grade level, and 70% of 5th graders are reading at or above grade level.   
 

 
Effective Leadership System: Summarize the effective leadership system trends and patterns 
observed by the team while completing this section of the report. What are the important trends 
and patterns that will support the identification of student, teacher, and leader needs? What are 
you and the administrative team doing to ensure high quality instruction for all classes/students? 

 
Effective Leadership System Trends and Patterns:  TRE has created two leadership teams, namely the 
Titan Leadership Team and the Impact Leadership Team.  These teams are comprised of 
representation from multiple grade levels and service programs such as ESE, EIP, and Gifted.  The 
Titan Leadership Team is data driven and ensures that the CSIP is being implemented and closely 
monitored with fidelity.  The purpose of the Impact Leadership Team is to ensure operations and 
school processes run smoothly each day and provide remedies when school wide or grade level 
problem exists.  Administrators administer several surveys to staff to gather perception data and 
evaluate programs.  Achievement data such as MAP, F&P, and Milestones are analyzed by the MTSS 
team to identify students for EIP each quarter.  
 
What does Admin teams do to ensure high quality instruction:  The Titan Leadership Team, 
comprised of administrators and teacher leaders, conduct CSIP walkthroughs, analyze data gathered 
from the walkthroughs, and deprivatize findings with the staff and School Council.  Professional 
development offered at TRE is based on a needs assessment completed by teachers.  Administrators 
communicate monthly look-fors based on recent PD sessions offered.  Further, during MTSS meetings, 
the team analyzes MAP and intervention data and determines next steps for tiered students.  The 
Messages from McRae document is sent electronically to teachers each week and communicates 
pertinent deadlines and weekly expectations.  TRE also utilizes county office personnel and our 
i-Teach coach to help conduct walkthroughs and provide support to teachers.  Academic coaches are 
provided to new teachers or teachers with identified needs. Lastly, the 5x5 walkthroughs will be 
conducted by principals during the 18-19 school year to ensure high quality instruction is afforded to 
students daily.  
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Professional Capacity System: Summarize the professional capacity system trends and patterns 
observed by the team while completing this section of the report. What are the important trends 
and patterns that will support the identification of student, teacher, and leader needs? Do your 
professional development practices align with the expectations of a PLC? How frequently will the 
PLC be monitored? 
Professional capacity system trends and patterns: Melissa Thomas and Dana Flowers will work 
closely with TRE this school year and provide professional development to help teachers grow in the 
areas of rigor, balanced assessments, and utilization of protocols.  Full day planning sessions will be 
implemented to help teachers unpack the Henry Teaching and Learning Standards (HTLS) and 
Progressions.  Focus Teams will be created based on the needs from our CSIP and meet monthly to 
ensure the CSIP comes to fruition.  Our professional development will continue to be differentiated 
during staff development days in the form of Must do/May do sessions.  Mentors and academic 
coaches will continue to be assigned to new teachers or teachers with identified needs.  Kindergarten 
teachers will join an Early Literacy Pilot which will encompass ongoing feedback and support from a 
team of committed colleagues.  Other ways TRE builds professional capacity is through weekly 
collaborative planning sessions, and targeted trainings such as our upcoming Morning Meeting 
training which will build capacity in the area of increasing peer to peer and peer to teacher 
relationships,  
 
Our professional development practices align to expectations of PLC in the following ways: 

● clear agenda with goals and expectations are established 
● teachers are open and honest when conversing or problem solving  
● information is deprivatized with staff  
● next steps are identified 
● data driven decision making is observed  

  
 
How frequently will the PLC be monitored:  
Focus Teams: Once a month  
Titan Tuesday: Weekly  
Staff Meetings: Once a month  
Full Day Collaborative Planning Sessions: 3 times a year for all teachers  

12 | Page 05.30.2018 



TKES Walkthroughs and Formatives: Timelines based on years of experience and effectiveness 
(minimum of 3 or 6)  
Leadership Teams: Once a month  
CSIP Walkthroughs: Every nine weeks (total of 4)  
5 x 5 Walkthroughs: Once a week for entire school year (beginning second week of school)  
 
 

 
Family and Community Engagement System: Summarize the family and community engagement 
system trends and patterns observed by the team while completing this section of the report. What 
are the important trends and patterns that will support the identification of student, teacher, and 
leader needs? What are you doing to involve the families in improving the academic achievement 
of the child? 

Family and community engagement trends and patterns:  
TRE prides itself on our strong PTO and parental involvement.  Each school year, our PTO plans several 
events such as Fall Festival, Mother/Son, Father Daughter, Chorus Performances, etc. which have high 
attendance and parental support.  Parents attend MTSS meetings regularly and are vital decisions 
makers among the team.  We have a supportive and collaborative School Council.  Parent-teacher 
conferences are conducted each semester and attendance is positive.  We also have high attendance 
for Open House and Curriculum Night.  Strong community relations are noted with Glen Haven Baptist 
Church and Georgia Power.  TRE recognizes that the school is located in a mostly affluent area, 
whereby several of our parents either have college degrees or have the means to have one parent in 
the household stay at home, thus being very involved in their child’s education.  
 
When looking at attendance trends, the team noticed that 135 students in grades K-5 had more than 
10 total absences (excused and unexcused) in the 2017-18 SY.  63 students missed 10% or greater of 
school days.  While this is typically attributed to educational trips and illnesses, we recognized this is 
an area of concern for our school.  
 
What are we doing to involve families in improving academic achievement of students?  
TRE hosts a Curriculum Night in August to review our CSIP goals and data with families.  The CSIP is 
shared with School Council representatives at the first meeting and feedback is provided.  Ongoing 
communication with parents in various forms occurs throughout the year to discuss a child’s progress 
and areas for growth.  Our counselor, school psychologist, and school social workers provide 
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appropriate wrap around services whereby families are connected to resources.  TRE serves a large 
number of gifted students and STEM opportunities are afforded to them which encompass 
community involvement and participation.  Weekly parent communication from the principal occurs 
to keep stakeholders abreast of school events, deadlines, and academic expectations.  

 
Supportive Learning Environment System: Summarize the supportive learning environment system 
trends and patterns observed by the team while completing this section of the report. What are the 
important trends and patterns that will support the identification of student, teacher, and leader 
needs? What are you doing to decrease the number of discipline referrals and attendance 
concerns? 

Supportive learning environment system trends and patterns: School wide discipline expectations 
have been established such as Voice Levels 0-3, Three Strikes Forms, and the TRES Behavior Matrix. 
This matrix is unpacked with the class the first month of school which encompasses expectations for 
hallway, classroom, lunchroom, playground etc.  2017-18 SY discipline data reflects that most 
disciplinary referrals were from repeat offenders, most discipline referrals occurred in March and 
May, and most referrals occurred in grades 4 and 5.  
 
Decreasing the number of discipline referrals and attendance concerns:  
Our school plans to implement Morning Meetings which will focus on building peer to peer and peer 
to teacher relationships.  The Second Step Program will be implemented during 18-19 SY to ensure a 
proactive approach is taken to help all students thrive both socially and academically.  TRE recognizes 
the need to implement additional incentives to reward positive behaviors.  The MTSS team has 
protocols in place to help support Tier III students with behavioral concerns.  Support includes 
assigning a mentor to check-in and out each day and review daily behavior.  These students are also 
administered the interest inventory in order to build a positive and personalized reward system.  

 
Demographic: Summarize the demographic trends and patterns observed by the team while 
completing this section of the report. What are the important trends and patterns that will support 
the identification of student, teacher, and leader needs? What is happening in the following areas 
(Subgroup data, mobility, remedial/early intervention/alternative/gifted)?  

Demographic Trends and Patterns: Our current enrollment for 18-19 SY is projected at 581, which is 
an increase in enrollment when looking at five year trend data which typically falls between 545 and 
555.  We believe our enrollment will reach at least 600 this school year due to School Choice, high test 
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scores, and a positive reputation within the community.  TRE has about 13 EL students or about 3% 
and has not had an EL subgroup when examining 5 year trend data.  Our Free and Reduced Lunch 
percentages have remained constant for the past three years.  Caucasian representation is 
decreasing, while African American population is increasing as reported by 5 year demographic trend 
data.  
 
Subgroup Data: Our SWD and ED subgroups are not meeting State and Subgroup Performance 
Targets in the areas of ELA and science when compared to other subgroups.  The Hispanic subgroup 
did not meet state or subgroup performance targets in the area of ELA.  
  
MTSS: Tier II (42 students) Tier III (65 Students)- most students are receiving academic interventions  
Gifted Population: 128 students or 24% which is a steady increase when looking at 5 year trend data 
ESE: 53 students or 12.54% (has remained constant when examining 5 year trend data, with the 
highest ESE population in 15-16 SY at 15.38%)  
Free and Reduced Lunch Percentages: 32%  (has remained constant when looking at three year trend 
data) 
Attendance: 63 students missing 10% or more of school days 
EIP: 87 students in Reading and 59 students in Math (more students receiving services for reading 
than math)  

 

Financial: Summarize the financial trends and patterns observed by the team while completing this 
section of the report. What are the important trends and patterns that will support the 
identification of student, teacher, and leader needs? What is happening in terms of the financial 
status of the families?  

Free and Reduced Lunch percentages have remained constant when looking at 3 year trend data 
(31.97% in FY 16, 30.25% in FY 17, and 31.88% in FY 18).  Most TRE families are financially stable as 
data suggests we had less than 1.5 percent of students who are identified as McKinney Vento.  We 
have a great partnership with our PTO who makes generous donations to our school each year. 
Fundraising opportunities, such as Yankee Candles and Strawbridge, provide financial security for our 
school budget.  
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Student Achievement: Summarize the student achievement trends (milestones/student subgroups) 
and patterns observed by the team while completing this section of the report. What are the 
important trends and patterns that will support the identification of student, teacher, and leader 
needs? 

Student Achievement Trends and Patterns:  
Lexile: When looking at Lexile Cohort Data from FY 15 to FY 18, we noticed that our 4th and 5th grade 
cohorts continued to increase in Lexile percentages (i.e. reading on or above grade level according to 
mean Lexile Stretch Bands for their respective grade levels).  For example, our 5th grade cohort (now 
entering 6th grade) increased from 50% in 3rd grade, to 53% in 4th grade, to 70% in 5th grade.  Our 
4th grade cohort (rising 5th graders) increased from 42% in 3rd grade to 48% in 4th grade.  
 
Milestone:  Overall, math continues to be a strength at TRE as we continue to grow in the number of 
developing or higher for grades 3-5.  However, while 3rd grade has increased in the number of 
proficient or higher in math, 4th and 5th grade percentages have declined for 17-18 SY.  
 
ELA: ELA Milestone Scores suggests that while the percentage of students in the developing learner or 
above categories are on the rise for grades 3 and 5, this continues to be an area of concern for TRE. 
The percentage of students achieving proficient or distinguished levels in the area of ELA in 2018 are 
50% for 3rd grade, 44.3 % for 4th grade, and 55.6% for 5th grade respectively.  Leadership teams 
recognize that rigor and balanced assessments are areas for growth in ELA and math.  
 

 
3.2 Identification and Prioritization of Identified Needs 
 

Overarching 
Need 

How severe is 
the need? 
(High, 
Medium, Low, 
Unknown) 

Is the need 
trending 
better or 
worse over 
time? (Better, 
No Change, 

Please 
identify a root 
cause. You 
may list more 
than one 
root cause.  

Priority order 
(Number 
1-10) 

Impacted 
programs (See 
list below). 
 
Additional 
considerations 
(Optional) 
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Worse, 
Unknown) 

Increase # of 
students 
reading at or 
above grade 
level  
 
  
 

High  Better for 
grades 3 and 
5, worse for 
4th and lower 
grades 

-No consistent 
early literacy 
program 

-multiple 
pieces of 
resources 
being used by 
multiple grade 
levels 

-Literacy 
Trainings such 
as Lucy Calkins 
should be 
ongoing and 
implementatio
n should be 
monitored 
with fidelity  

1  

Increase # of 
students 
achieving 
proficient or 
distinguished 
levels on ELA 
and Math 
Milestones  
 

High  Better for ELA 
and Math in 
grades 3, 
worse in ELA 
and math  for 
grade 4 and 
better in ELA 
for grade , but 
worse in math  

-Lack of rigor 
-Lack of 
balanced 
assessments 
-Lack of 
differentiated 
instruction 
through small 
group learning 
opportunities 

-A need for a 
balanced 
approach 

4 Title II 
(Increasing 
Teacher 
Effectiveness) 
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between 
electronic 
devices and 
teacher 
instruction  

 

 

Build peer to 
peer and peer 
to teacher 
relationships  

Medium  worse  -Increased 
pressure to 
achieve at 
high levels as 
defined by 
test scores 

-pacing of 
curriculum 

-changing 
needs of 
learners  

6  

Allow students 
to become 
agents of their 
own learning 
through goal 
setting, 
student 
ambassador 
programs, 
learning plans 
and MOWR 
pathways for 
success  

Medium  No Change  -Teachers 
don’t want to 
lose control of 
classroom  

-Pacing of 
curriculum 

-Differentiated 
grading 
system is a 
challenge 

  

 

5 PL Coaches  
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Increase 
teachers’ 
knowledge of 
Henry County 
Standards and 
Learning 
Progressions 
(i.e. unpacking 
standards, 
identifying 
learning 
targets, etc.)  

High  Unknown -New 
documents 
introduced to 
HC during 
summer of 
2018 

-New pacing 
guide  

-Teachers 
need time to 
dig deep and 
gain an 
accurate 
understanding 
of documents 

-Time for 
planning is 
always a 
challenge 

2 Title II  

Increase 
teachers’ 
knowledge of 
DOK levels and 
balanced 
assessments 

High  worse  -one to one 
technology 
has changed 
the way to 
assess 
students (can 
be positive 
and negative 
depending on 
teacher) 

-Teachers 
need full day 
planning 
sessions to 

3  

19 | Page 05.30.2018 



fully unpack 
standards and 
identify DOK 
levels 

-Teachers 
need up-to 
date training 
on DOK and 
time to plan 
learning 
opportunities 
for DOK levels 
3 and 4 

-Reflection 
and data 
analysis is 
absent in 
some 
classrooms  

 
3.3 Root Cause Analysis (Reference for Title 1 Schools Only) 
 
Impacted Programs (Local, Title II, Title III) 

- IDEA – Special Education 
- School and District Effectiveness 
- Title I, Part A – Improving Academic Achievement 
- Title I, Part A – Foster Care Program 
- Title I, Part A – Parent and Family Engagement Program 
- Title I, Part A – School Improvement 
- Title I, Part C – Education of Migratory Children 
- Title I, Part D – Programs for Neglected or Delinquent Children 
- Title II, Part A – Improving Teacher Quality 
- Title III, Part A – Language Instruction for English Learners 
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- Title III, Part A – Language Instruction for Immigrant Students 
- Title IV, Part A – Student Support and Academic Enrichment 
- CTAE – Career, Technical and Agricultural Education 
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Section D: School Improvement Plan Required Questions 2018-19 
     (Title I Schools ONLY) 

 
Federal funding options is traditional funding (all Federal funds budgeted separately). 
 
Factors used by district to identify students in poverty: Free/Reduced meal applications. 
 

School-wide Plan Development:  Sec. 1114(b)(1-5) 
a. is developed during a 1-year period, unless— the school is operating a school-wide program 

on the day before the date of the enactment of the Every Student Succeeds Act, in which case 
such school may continue to operate such program, but shall develop amendments to its 

existing plan during the first year of assistance after that date to reflect the provisions of this 
section; 

Response: The school was operating a school-wide program on the day before the date of the 
enactment of the Every Student Succeeds Act. 

b. remains in effect for the duration of the school’s participation under this part, except that the 
plan and its implementation shall be regularly monitored and revised as necessary based on 
student needs to ensure that all students are provided opportunities to meet the challenging 

State academic standards; 
Response: This plan will remain in effect for the duration of the schools participation under this part, 

except that the plan will be regularly monitored and revised as necessary. 
c. is available to the local educational agency, parents, and the public, and the information 

contained in such plan shall be in an understandable and uniform format and, to the extent 
practicable, provided in a language that the parents can understand; 

Response: The plan will be posted on the schools website. 
 

1.  In developing this plan, briefly describe how the school sought advice from individuals 
(teachers, staff, other school leaders, paraprofessionals, specialized instructional support 
personnel, parents, community partners, and other stakeholders) was sought and included. [Sec. 
2103(b)(2)]  (Was 4a) 

Response: 
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2. Describe how the school will ensure that low-income and minority children enrolled in the Title I 
school are not served at disproportionate rates by ineffective, out-of-field, or inexperienced 
teachers.   [Sec. 1111(g)(1)(B)]  (Was 4b) 
Response: 
 
 
 

 
3. Provide a general description of the Title I instructional program being implemented at this Title I 
School. Specifically define the subject areas to be addressed and the instructional 
strategies/methodologies to be employed to address the identified needs of the most academically 
at-risk students in the school. Please include services to be provided for students living in local 
institutions for neglected or delinquent children (if applicable).  [Sec.1114(b)(7)(ii)]  (Was 4c) 

Response: 
 
 
 

 
4. List interventions (programs, strategies, activities, software, staff, etc.) you plan to purchase and 
use in your Title I school program to improve student achievement. Research your program and 
indicate the evidence-based level.  Note that you should only list your strategies and programs that 
are being paid with your Title I funds. 
 
Evidence for ESSA – www.evidenceforressa.org 
 
What Works Clearinghouse – https://ies.ed.gov/ncee/wwc/ 
 
Best Evidence Encyclopedia Program Review – Johns Hopkins – www.bestevidence.org 
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(attach a screen shot of the evidence) 

 
 

 
Please complete the Logic Model below for each Title I funded evidence-based intervention not found in one of the three 
clearinghouses listed above.  
 

  Statistically significant effect on improving 
student outcomes or other relevant outcomes 

based on: 
Check one 

Evidence-Based Intervention 
 

List Subject:  Math, 
Reading, or Other 

Subjects 

Strong 
Evidence 

Moderate 
Evidence 

Promising 
Evidence 

Rationale 
Evidence 

      

      

      

      

      

      

 
5. If applicable, provide a description of how teachers, in consultation with parents, administrators, 
and pupil services personnel, will identify eligible children most in need of services in Title I 
targeted assistance schools/programs. Please include a description of how the school will develop 
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and implement multiple (a minimum of 2) objective, academic- based performance criteria to rank 
students for service.  Also include a description of the measurable scale (point system) that uses 
the objective criteria to rank all students.  [Sec.  1115(b)(1)]; [Sec.1115(c)(1)(B)]  (Was 4d) 

Response: 
 
 
 

 
6.Elementary Only: describe how the school will support, coordinate, and integrate services with 
early childhood programs at the school level, including strategies for assisting preschool children in 
the transition from early childhood education programs to local elementary school programs.  [Sec. 
1114(b)(7)(V)] (Was 4e).  
 Middle School Only:  describe how the school will support, coordinate, and integrate services with 
middle school programs at the school level, including strategies for assisting middle school children 
in the transition from middle school to local high school programs.  

Response: 
 
 
 

 
7. High School Only: describe how the school will implement strategies to facilitate effective 
transitions for students from middle grades to high school and from high school to postsecondary 
education including:  

• Coordination with institutions of higher education, employers and local partners; and 
• Increased student access to early college high school or dual or concurrent enrollment 

opportunities or career counseling to identify student interest and skills.   [Se. 
1114(b)(7)(II)] (Was 4f) 

Response: 
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8.  Describe how the school will support efforts to reduce the overuse of discipline 
practices that remove students from the classroom, specifically addressing the effects on 
all subgroups of students. [Sec. 1114(b)(7)(III)] (Was 4g) 
Response: 
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Section E: School Improvement Template 
(All Schools Must Complete) 

(see pg. 162-163 Data Analysis for Continuous School Improvement by Victoria Bernhardt 

● Note: Goals for the 18-19 SY must focus specifically on improving student learning outcomes.  Personalized learning schools’ goals 
and strategies should align with those outlined and previously approved in the SRC document.  Title schools’ goals should align with 
the Title I guidance.  All schools must align their plan with the HCS Strategic Priorities:  

o Unify Henry County around excellence in public education 
o Strengthen our core business of student learning 
o Ensure a high performing environment for all students 

Goal 1: Literacy  
Grades K-2:  The percent of students reading on or above grade level, as defined by their Grade Level Stretch Band and measured by MAP 
assessments in fall, winter, and spring, will increase from 58% in 17-18 to 75% in 18-19 SY.  
Grades 3-5:  The percent of students reading on or above grade level, as defined by their Grade Level Stretch Band and measured by Georgia 
Milestones in spring 2019 , will increase from 59% in 17-18 to 75% in 18-19 SY.  
 

Description of Specific 
Actions  

to Improve Educational 
Practice 

Persons 
Responsible 

Measurement of Strategies  
How Is It Done? 

Measurement of Strategies  
Timeline 

Evaluation  
How Effective Was It? 

Align instruction and materials 
with the Henry Teaching & 
Learning Standards (HTLS). 
 
1) Henry Teaching and Learning 
Standards  
-Admin meets with leadership 
team and grade levels to 
introduce HTLS and Progressions  
-Teachers meet during 
preplanning and begin unpacking 
documents 

Teachers, 
Admin, and 
Students 

-Unpacking Documents 

-Examining Vertical Alignments 

-Establishing Pacing  

-Engaging in Collaborative 
Planning Sessions  

-Deprivatizing work during 
leadership meetings, Focus Team 
meetings, and staff meetings  

-Leadership Team will share 
school wide data reports with 
the staff after each MAP 

August-May  

 

(Begins in August during 
preplanning and continues 
throughout the year during 
collaborative planning sessions).  

 

MAP window is in fall, winter, and 
spring  

-Lesson Plan Reviews w/ 
Feedback 

-5X5 Walkthroughs 

-Peer Observations during 
instructional time  

-Admin Observations during 
planning sessions 

-Teachers and the Titan 
Leadership Team will analyze 
MAP data in fall, winter, and 
spring for grades K-5 and adjust 
instructional plans and flexible 
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-Teachers compare their grade 
level standards to standards that 
are taught in the grades before 
and after their respective grades 
to gain further clarity and 
understanding of what students 
should be learning  
-Teachers use HTLS when 
developing lesson plans. 
 
2) Reading Workshop 
- Teachers align HTLS with the 
literacy framework for their 
respective grade levels 
-During the mini lesson, teachers 
will explicitly state the learning 
standards and outcomes for the 
day/week with respect to the 
HTLS. 
-During guided reading, teachers 
will provide instruction based on 
students’ Lexile Levels and 
students will be able to articulate 
the purpose of their learning  
-During work stations, students 
will be engaged in differentiated 
and personalized learning 
experiences to help them 
achieve mastery of HTLS 
 
3) Digging Deeper in Guided 
Reading 
 

assessment window and lead 
staff in PD regarding data driven 
decision making.  

 

grouping as a result of current 
data.  
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-During guided reading, teachers 
will provide instruction based on 
students’ Lexile Levels and 
students will be able to articulate 
the purpose of their learning  
-During work stations, students 
will be engaged in differentiated 
and personalized learning 
experiences to help them 
achieve mastery of HTLS 
 
 
4) Phonics Instruction  
-Kindergarten teachers will 
unpack the reading foundations 
skills from the HTLS  
-Kindergarten teachers will 
implement a 10 day explicit 
phonics instruction, followed by 
phonics assessments, and 
collaboration/feedback  
 
  
 

 
Professional development and 
collaboration 
  
1) Henry Teaching and Learning 
Standards 
 
-Teachers will be provided 
training on how to unpack and 
utilize HTLS  

Teachers, 
Admin, 
County 
Support from 
ELA Dept.  

Weekly Collaborative Planning 
Sessions (applying PD, backward 
design, creating assessments that 
are aligned to HTLS)  

Full-day Planning Sessions  

PLCs such as Focus Teams and 
MTSS  

Staff Meetings (Differentiated PD 
is offered here, teachers are 

August-May  Staff Perception Surveys 

Minutes from Focus Team 
Agenda, Staff Meeting Agendas, 
and Collaborative Planning 
Sessions  

TKES observations  

5x5 Walkthroughs  
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-Teachers will be provided 
training on how to use Learning 
Progressions to plan for their 
school year 
 
 
2) Reading Workshop 
-ELA teachers will attend Literacy 
Summit  
-Teachers will be provided 
training on components of a 
Balanced Literacy Framework  
 
 
3) Digging Deeper in Guided 
Reading 
- Teachers will be provided 
ongoing training sessions using 
the following books: “The Daily 
Five” and “The Next Step 
Forward in Guided Reading”  
-Teachers will participate in Daily 
5 Learning Modules  
 
 
4) Phonics Instruction  
-Kindergarten teachers become a 
literacy pilot for HCS and engage 
in a 14 day teaching and 
feedback cycle with school level 
colleagues and district personnel  
 
 

deprivatizing their work, sharing 
examples, agendas and minutes 
served as artifacts)  
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Section E: School Improvement Template 
(All Schools Must Complete) 

(see pg. 162-163 Data Analysis for Continuous School Improvement by Victoria Bernhardt 

● Note: Goals for the 18-19 SY must focus specifically on improving student learning outcomes.  Personalized learning schools’ goals 
and strategies should align with those outlined and previously approved in the SRC document.  Title schools’ goals should align with 
the Title I guidance.  All schools must align their plan with the HCS Strategic Priorities:  

o Unify Henry County around excellence in public education 
o Strengthen our core business of student learning 
o Ensure a high performing environment for all students 

 
Goal 2: Rigor  
Grades K-2: The percent of students meeting their norm grade level mean RIT score in ELA and Math will increase from 59% in 17-18 to 80% in 

18-19 SY.  
Grades 3-5: The percent of students scoring at Proficient or Distinguished Learner on Georgia Milestones in ELA and Math will increase from 

54% in 17-18 to 65% in 18-19 SY.  
 

Description of Specific 
Actions  

to Improve Educational 
Practice 

Persons 
Responsible 

Measurement of Strategies  
How Is It Done? 

Measurement of Strategies  
Timeline 

Evaluation  
How Effective Was It? 

Align instruction and materials 
with Georgia the Henry Learning 
& Teaching Standards (HTLS). 
 

Teachers and 
Admin  

Unpacking standards and using 
progressions document with 
fidelity 

 

August-May  -Admin Observations  

-Evidenced in Lesson Plans  

-Collaborative Planning 
Documents  
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- Teachers meet during 
preplanning and begin unpacking 
ELA and Math HTLS.  
-Teachers compare their grade 
level standards to standards that 
are taught in the grades before 
and after their respective grades 
to gain further clarity and 
understanding of what students 
should be learning  
-Teachers align HTLS to DOK 
Levels  
-Evidence of DOK levels 
combined with the HTLS are 
evidenced in lesson plans  
 
 

Planning with the end in mind 
(i.e. developing balanced 
assessments prior to end of 
units) 

 

Use of LASW protocols and 
Validations Tools  

Aligning DOK levels to standard 
and learning experiences during 
full day planning sessions  

-Sign in sheets 

Professional development and 
collaboration: 
 
1) Teachers are introduced to 
DOK tools and examine the rigor 
of technology platforms used in 
most TRE classrooms. 
2) Teachers engage in two full 
day planning sessions during first 
semester. 
3) Teachers are trained on the 
utilization of various protocols 
such as the Cookie Monster and 
LASW Protocol, and Task 
Validation Tool.  

Teachers, 
Admin, and 
District 
Support 
(Dana and 
Melissa)  

Ongoing DOK PD throughout the 
year 

Use of protocols  

Creating learning experiences 
with high levels of DOK during 
full planning sessions 

Consistent implementation of 
frameworks 

Coaching cycle whereby admin 
and district personnel conduct 
observations and provide timely 
feedback using the Rigor Rubric  

August-May  -Admin and Leadership Team 
conducts walkthroughs with 
Melissa Thomas and Dana Flowers 
on 8/29 and 12/11 to collect 
baseline data and monitor 
changes in teacher practice 

-Ratings from the Rigor Rubric  

Increase in # of 3s and 4s in ELA 
and Math on Milestones  

-Increased in # of students who 
meet RIT on MAP reports  
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4) Teachers engage in peer 
observations and provide 
feedback using the DOK rubric. 
5) Teachers will engage in FIP 
Modules 4 and 5  
professional development 
sessions which focus on 
assessments and feedback.  
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Section E: School Improvement Template 
(All Schools Must Complete) 

(see pg 162-163 Data Analysis for Continuous School Improvement by Victoria Bernhardt 

● Note: Goals for the 18-19 SY must focus specifically on improving student learning outcomes.  Personalized learning schools’ goals 
and strategies should align with those outlined and previously approved in the SRC document.  Title schools’ goals should align with 
the Title I guidance.  All schools must align their plan with the HCS Strategic Priorities:  

o Unify Henry County around excellence in public education 
o Strengthen our core business of student learning 
o Ensure a high performing environment for all students 

 
Goal 3: 100% of homeroom teachers will implement a Morning Meeting session using the Second Step Program to increase peer to peer and 
peer to teacher relationships, as measured by quarterly teacher and student perception surveys, as well as the 2019 CCRPI School Climate 
Rating.  
 

Description of Specific 
Actions  

to Improve Educational 
Practice 

Persons 
Responsible 

Measurement of Strategies  
How Is It Done? 

Measurement of Strategies  
Timeline 

Evaluation  
How Effective Was It? 

Align instruction and materials 
with Georgia the Henry Learning 
& Teaching Standards (HLTS). 
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Professional development and 
collaboration. 

 

1) Training and expectations are 
established for implementation 
of Morning Meetings (by admin)  

2) The Morning Meeting Focus 
Team will be trained on the 
Second Step Program (by admin, 
Counselor)  

 

3) Focus Team will collaborate 
and create monthly morning 
meeting agendas based on 
Second Step activities 
 

4) Focus Team will provide 
training for utilization of Second 
Step Program  

 

5) HR Teachers will implement 
the Morning Meetings guided by 
the Second Step Activities  
 
 
 

Teachers, 
Admin, 
counselor, 
media 
specialist, 
School Climate 
Focus Team  

Staff is trained on Second Step 
Program during preplanning and 
during faculty meeting rotations  

Focus Team establishes a calendar 
of activities and shares with the staff  

Staff implements the activities each 
morning with fidelity 

Admin and leadership team monitor 
the implementation and provides 
feedback to the staff  

 

 

August-May  -Morning Meeting Perception 
Surveys for both Students and 
Teachers 

-Observations conducted by the 
Leadership team  

-Reduction in referrals to 
counseling office  
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